It is increasingly common for young children with disabilities to be enrolled in communitybased programs including Head Start, public school prekindergartens, child care, and preschool programs. Not only do preschool children with disabilities participate in a variety of programs in their communities, Wolery and his colleagues have found that the proportion of early childhood programs that included children with disabilities increased from 37% to 74% over the period from 1986-1990 (Wolery et al., 1993) .
The impetus to provide special education for young children in settings that include normally developing peers has been supported by moral, legal and educational rationales (Bailey, McWilliam, Buysse, & Wesley, 1998) . A moral rationale that has been offered in support of inclusive practices is that children with disabilities have a right to a life as normal as possible (Bricker, 1978; Stainback & Stainback, 1992) . This rationale has been interpreted to include participation in the same high-quality programs that are provided for children without disabilities, along with participation in class activities and in positive relationships with individual class members.
The Individuals with Disabilities Education Act (IDEA) and the Americans with Disabil- ities Act offer legislative and legal support for inclusion. Educational rationales for inclusion have typically focused on the developmental benefits of inclusion for children with disabilities, including providing a more challenging and socially responsive learning environment with opportunities to learn from more competent peers (Bricker, 1978 (Peck, Carlson, & Helmstetter, 1992) .
In the study conducted by Diamond and her colleagues, children enrolled in inclusive programs had a better understanding of the longterm consequences of physical and sensory disabilities than did children enrolled in early childhood programs for typically developing children only. Diamond and Hestenes (1994) also found that children developed a more complete understanding of hearing, deafness, and sign language when they were enrolled in a class with a hearing impaired classmate who used sign language with his teachers. Esposito and Reed (1986) (Peck et al., 1992) . In another study, general education teachers reported that children and adolescents without disabilities became increasingly aware of the needs of others when they were enrolled in a class that included a child with a severe disability (Giangreco, Dennis, Coninger, Edelman, & Schattman, 1993) .
In studies with older children, Helmstetter, Peck, and Giangreco (1994) reported positive outcomes of inclusion for high school students who participated in programs with age-mates with disabilities, and Kishi and Meyer (1994) (Helmstetter, et al., 1994 senberg & Miller, 1987) and family factors (Richman, Berry, Bittle, & Himan, 1988 In order to provide additional cues about the meaning of each disability, small dolls that were the same gender as the subject were used with the vignettes. As recommended by others (e.g., Denham, 1986 , Ramsey, 1988 Finally, we explored the reasons children offered for helping. Almost half of the children in each program referred to friendship as the primary reason for helping another child (e.g., &dquo;Kids help because they are friends.&dquo;).
Children also referred to external demands (e.g., &dquo;I help because the teacher says I have to&dquo;), intrinsic rewards for themselves (e.g., &dquo;I (Helmstetter et al., 1994; Peck et al., 1992 (Zahn-Waxler et al., 1992) and that children enjoy the opportunity to help others (Grenot-Scheyer et al., 1998 (Peck et al., 1992 (Guralnick, 1999 (Stanhope, Bell, & Parker-Cohen, 1987) . Furthermore, helping others benefits the child who is providing the assistance as well as the child being helped. Indeed, parents report increased sensitivity to the needs of others is an important outcome of their child's participation in an inclusive preschool program (Peck et al., 1992 (Diamond, Hestenes, et al., 1997) .
We suggest that ways in which children learn to help each other within the context of a supportive, pleasurable social relationship also can be learned in inclusive settings.
